Romania Study Abroad Summer 2025
RUTGERS, THE STATE UNIVERSITY OF NEW JERSEY
SCHOOL OF SOCIAL WORK
SYLLABUS 

Romania’s [R]Evolution: Community Care for Vulnerable Groups in Romania
01.959.396.01: Global Service Learning to Romania – Summer 2025
Locations:	Cluj-Napoca, Romania & Babeș-Bolyai University (UBB) 
Destination Airport: Cluj Avram Iancu International Airport

Important Dates:
Arrival In Cluj Wednesday, May 21, 2025 (Depart US on Tuesday, May 20)
Program begins on Thursday, May 22, 2025
Departure from Cluj on Thursday, June 19, 2025

Accommodations:  
Hotel Universitas
Strada Plopilor No 52-54
Complex Parc Sportiv
“Iuliu Hatieganu”
Cluj-Napoca, Romania  400379

Please note that accommodations for early arrivals or late departures are on your own – the university hotel accommodates only the period of Wednesday, May 21 – Thursday, June 19, 2025; Please let us know your travel plans once you make them!


[image: http://www.state.gov/img/10/38779/romania_map_2010worldfactbook_300_1.jpg]


Faculty Director:	Rebecca T. Davis, Ph. D., LCSW, Associate Professor of Professional Practice, Rutgers School of Social Work
	redavis@ssw.rutgers.edu
Faculty Assistant: 	Dr. Mihai Iovu, Professor; Babes Bolyai University, Cluj, Romania

		
Course Description

This global service-learning experience provides students the opportunity to study and learn first-hand about the profession and practice of social work and social services within the Romanian and European contexts. Students will also experience the rich multicultural history of Transylvania’s Romanian, Hungarian, and German past and present. Students will complete a guided internship with a community-based social service agency, tailored to meet the student’s academic plan with placements in selected host agencies with adults and children with disabilities, at-risk children and adolescents, adults with mental health challenges, and elderly.  Students will learn about the evolution and establishment of public and private, non-profit (non-governmental organizations) and their respective roles in the delivery of social services.

Course Overview 

Within this context of political, institutional, and social change, students will have the opportunity to learn through field visits, lectures, and cultural exchanges, as well as engage in direct practice with clients across the life cycle. Students will explore a range of practices to address vulnerable populations through a human rights-based lens to programming. Macro-practice topics include the development and status of NGOs in Romania and respective local, national, and European reform movements (such as LGBTQ+, Roma, disability, social protection, health, & education) 

Place of Course in Program 

This is a course with Practicum Learning credit for social work students (Generalist, CSW, and MAP). Students can also fulfill specialized placement requirements for certificate programs and areas of emphases.  Prior approval by the respective certificate program is required in order to assure credit.

Program Level Learning Goals and the Council of Social Work Education’s Social Work Competencies
The MSW & BASW Programs at Rutgers is accredited by the Council on Social Work Education (CSWE). Students are welcome to review CSWE’s accreditation standards at www.cswe.org 

In keeping with CSWE standards, the Rutgers School of Social Work has integrated the
CSWE competencies within its curriculum. Upon completion of their social work education students will be able to: demonstrate ethical and professional behavior; engage in diversity and difference in practice; advance human rights and social, economic and environmental justice; engage in practice-informed research and research-informed practice; engage with individuals, families, groups organizations and communities; intervene with individual, families, groups organizations and communities; and evaluate practice with individuals, families, groups, organizations, and communities. 

This course will assist students in developing the following competencies:
1. Demonstrate Ethical and Professional Behavior
Social workers understand the value base of the profession and its ethical standards, as well as relevant laws and regulations that may impact practice at the micro, mezzo, and macro levels. Social workers understand frameworks of ethical decision-making and how to apply principles of critical thinking to those frameworks in practice, research, and policy arenas. Social workers recognize personal values and the distinction between personal and professional values. They also understand how their personal experiences and affective reactions influence their professional judgment and behavior. Social workers understand the profession’s history, its mission, and the roles and responsibilities of the profession. Social Workers also understand the role of other professions when engaged in inter-professional teams. Social workers recognize the importance of life-long learning and are committed to continually updating their skills to ensure they are relevant and effective. Social workers also understand emerging forms of technology and the ethical use of technology in social work practice. Social workers: make ethical decisions by applying the standards of the NASW Code of Ethics, relevant laws and regulations, models for ethical decision-making, ethical conduct of research, and additional codes of ethics as appropriate to context; use reflection and self-regulation to manage personal values and maintain professionalism in practice situations; demonstrate professional demeanor in behavior; appearance; and oral, written, and electronic communication; use technology ethically and appropriately to facilitate practice outcomes; and use supervision and consultation to guide professional judgment and behavior.

2. Engage Diversity and Difference in Practice
Social workers understand how diversity and difference characterize and shape the human experience and are critical to the formation of identity. The dimensions of diversity are understood as the intersectionality of multiple factors including but not limited to age, class, color, culture, disability and ability, ethnicity, gender, gender identity and expression, immigration status, marital status, political ideology, race, religion/spirituality, sex, sexual orientation, and tribal sovereign status. Social workers understand that, as a consequence of difference, a person’s life experiences may include oppression, poverty, marginalization, and alienation as well as privilege, power, and acclaim. Social workers also understand the forms and mechanisms of oppression and discrimination and recognize the extent to which a culture’s structures and values, including social, economic, political, and cultural exclusions, may oppress, marginalize, alienate, or create privilege and power. Social workers: apply and communicate understanding of the importance of diversity and difference in shaping life experiences in practice at the micro, mezzo, and macro levels; present themselves as learners and engage clients and constituencies as experts of their own experiences; and apply self-awareness and self-regulation to manage the influence of personal biases and values in working with diverse clients and constituencies.

3. Advance Human Rights and Social, Economic, and Environmental Justice Social workers understand that every person regardless of position in society has fundamental human rights such as freedom, safety, privacy, an adequate standard of living, health care, and education. Social workers understand the global interconnections of oppression and human rights violations and are knowledgeable about theories of human need and social justice and strategies to promote social and economic justice and human rights. Social workers understand strategies designed to eliminate oppressive structural barriers to ensure that social goods, rights, and responsibilities are distributed equitably and that civil, political, environmental, economic, social, and cultural human rights are protected. Social workers: apply their understanding of social, economic, and environmental justice to advocate for human rights at the individual and system levels; and engage in practices that advance social, economic, and environmental justice.

4. Engage In Practice-informed Research and Research-informed Practice Social workers understand quantitative and qualitative research methods and their respective roles in advancing a science of social work and in evaluating their practice. Social workers know the principles of logic, scientific inquiry, and culturally informed and ethical approaches to building knowledge. Social workers understand that evidence that informs practice derives from multi-disciplinary sources and multiple ways of knowing. They also understand the processes for translating research findings into effective practice. Social workers: use practice experience and theory to inform scientific inquiry and research; apply critical thinking to engage in analysis of quantitative and qualitative research methods and research findings; and use and translate research evidence to inform and improve practice, policy, and service delivery.

5. Engage in Policy Practice
Social workers understand that human rights and social justice, as well as social welfare and services, are mediated by policy and its implementation at the federal, state, and local levels. Social workers understand the history and current structures of social policies and services, the role of policy in service delivery, and the role of practice in policy development. Social workers understand their role in policy development and implementation within their practice settings at the micro, mezzo, and macro levels and they actively engage in policy practice to effect change within those settings. Social workers recognize and understand the historical, social, cultural, economic, organizational, environmental, and global influences that affect social policy. They are also knowledgeable about policy formulation, analysis, implementation, and evaluation. Social workers: Identify social policy at the local, state, and federal level that impacts well-being, service delivery, and access to social services; assess how social welfare and economic policies impact the delivery of and access to social services; apply critical thinking to analyze, formulate, and advocate for policies that advance human rights and social, economic, and environmental justice.

6. Engage with Individuals, Families, Groups, Organizations, and Communities Social workers understand that engagement is an ongoing component of the dynamic and interactive process of social work practice with, and on behalf of, diverse individuals, families, groups, organizations, and communities. Social workers value the importance of human relationships. Social workers understand theories of human behavior and the social environment, and critically evaluate and apply this knowledge to facilitate engagement with clients and constituencies, including individuals, families, groups, organizations, and communities. Social workers understand strategies to engage diverse clients and constituencies to advance practice effectiveness. Social workers understand how their personal experiences and affective reactions may impact their ability to effectively engage with diverse clients and constituencies. Social workers value principles of relationship-building and inter-professional collaboration to facilitate engagement with clients, constituencies, and other professionals as appropriate. Social workers: apply knowledge of human behavior and the social environment, person-in- environment, and other multidisciplinary theoretical frameworks to engage with clients and constituencies; and use empathy, reflection, and interpersonal skills to effectively engage diverse clients and constituencies.

7. Assess Individuals, Families, Groups, Organizations, and Communities
Social workers understand that assessment is an ongoing component of the dynamic and interactive process of social work practice with, and on behalf of, diverse individuals, families, groups, organizations, and communities. Social workers understand theories of human behavior and the social environment, and critically evaluate and apply this knowledge in the assessment of diverse clients and constituencies, including individuals, families, groups, organizations, and communities. Social workers understand methods of assessment with diverse clients and constituencies to advance practice effectiveness. Social workers recognize the implications of the larger practice context in the assessment process and value the importance of inter-professional collaboration in this process.
Social workers understand how their personal experiences and affective reactions may affect their assessment and decision-making. Social workers: collect and organize data, and apply critical thinking to interpret information from clients and constituencies; apply knowledge of human behavior and the social environment, person-in-environment, and other multidisciplinary theoretical frameworks in the analysis of assessment data from clients and constituencies; develop mutually agreed-on intervention goals and objectives based on the critical assessment of strengths, needs, and challenges within clients and constituencies; and select appropriate intervention strategies based on the assessment, research knowledge, and values and preferences of clients and constituencies.

8. Intervene with Individuals, Families, Groups, Organizations, and Communities Social workers understand that intervention is an ongoing component of the dynamic and interactive process of social work practice with, and on behalf of, diverse individuals, families, groups, organizations, and communities. Social workers are knowledgeable about evidence-informed interventions to achieve the goals of clients and constituencies, including individuals, families, groups, organizations, and communities. Social workers understand theories of human behavior and the social environment, and critically evaluate and apply this knowledge to effectively intervene with clients and constituencies. Social workers understand methods of identifying, analyzing and implementing evidence- informed interventions to achieve client and constituency goals. Social workers value the importance of inter-professional teamwork and communication in interventions, recognizing that beneficial outcomes may require interdisciplinary, inter-professional, and inter-organizational collaboration. Social workers: critically choose and implement interventions to achieve practice goals and enhance capacities of clients and constituencies; apply knowledge of human behavior and the social environment, person- in-environment, and other multidisciplinary theoretical frameworks in interventions with clients and constituencies; use inter-professional collaboration as appropriate to achieve beneficial practice outcomes; negotiate, mediate, and advocate with and on behalf of diverse clients and constituencies; and facilitate effective transitions and endings that advance mutually agreed-on goals.

9. Evaluate Practice with Individuals, Families, Groups, Organizations, & Communities 
Social workers understand that evaluation is an ongoing component of the dynamic and interactive process of social work practice with, and on behalf of, diverse individuals, families, groups, organizations and communities. Social workers recognize the importance of evaluating processes and outcomes to advance practice, policy, and service delivery effectiveness. Social workers understand theories of human behavior and the social environment, and critically evaluate and apply this knowledge in evaluating outcomes. Social workers understand qualitative and quantitative methods for evaluating outcomes and practice effectiveness. Social workers: select and use appropriate methods for evaluation of outcomes; apply knowledge of human behavior and the social environment, person-in-environment, and other multidisciplinary theoretical frameworks in the evaluation of outcomes; critically analyze, monitor, and evaluate intervention and program processes and outcomes; and apply evaluation findings to improve practice effectiveness at the micro, mezzo, and macro levels.

10. Develop Liberatory Consciousness
Social workers identify how the development of a liberatory consciousness is a pre-condition for engaging in effective liberation and social justice work. Social workers recognize that all members of society have been socialized into various systems of oppression and that the development of a liberatory consciousness “enables humans to live their lives in oppressive systems and institutions with awareness and intentionality, rather than on the basis of the socialization to which they have been subjected” (Love, p. 470). Social workers understand and actively engage the four elements of developing a liberatory consciousness (awareness, analysis, action, and accountability/allyship) in order to challenge oppression and promote social, racial and economic justice. Social workers:   
· Practice Awareness by “noticing what happens in the world around” them and use this awareness to recognize and acknowledge stigma, discrimination, and oppression Love, p. 471)
· Analyze “what is happening from a stance of awareness” (Love, p. 471) of oppression and consider a range of possible activities to promote greater social, economic and racial justice
· Act “to transform society” and “move to a more just world” and by encouraging and/or organizing others to take action, locating resources to empower others, and encouraging others to exercise their voice and power (Love, p. 472).
· Hold themselves Accountable and practice in Allyship by working in collaboration and connection with others, disentangling patterns of internalized oppression (both internalized subordination and internalized domination), and remaining open to perspective sharing and analyses of inevitable mistakes and/or oppressive positions and/or behaviors.   

Course Learning Goals
At the end of the program, students will be able to: 
· Demonstrate knowledge about diversity, stigma, and marginalization within the Romanian and European contexts and apply it to one’s own worldview.
· [bookmark: _Hlk129519124]Discuss opportunities and constraints for improving the lives of vulnerable groups that are specific to the Romanian context, incorporating a liberatory consciousness framework to engagement, assessment, intervention, & evaluation. 
· Demonstrate competence in researching a marginalized population within Romania, analyzing care models, and practicing trauma-informed and gender sensitive interventions.
· [bookmark: _Hlk129519262]Practice liberatory consciousness in all aspects of communications and interactions that are responsive to language, cultural, and racial barriers
· Demonstrate culturally sensitive skills in engagement, assessment, and intervention at the individual, family, organization, and community levels utilizing multiple modalities inclusive of (but not limited to) games, sports, art, music, psychoeducation, etc.
· [bookmark: _Hlk129518537]Integrate and apply social work values and ethics reflected in the ethical codes of the National Association of Social Workers (US), The National College of Social Workers in Romania, and Global Social Work Statement of Ethical Principles.
· Identify as a global social work professional grounded in human rights and social justice.


[bookmark: _Hlk129519373]School of Social Work Mission Statement and School Wide Learning Goals  
The mission of the School of Social Work is to develop and disseminate knowledge through social work research, education, and training that promotes social and economic justice and strengths individual, family, and community well-being, in this diverse and increasingly global environment of New Jersey and beyond.
School Wide Learning Goals: Upon graduation all students will be able to:
1. Demonstrate Ethical and Professional Behavior
2. Engage Diversity and Difference in Practice, and 
3. Engage, Assess, and Intervene with Individuals, Families, Groups, Organizations, and Communities.

Required Readings and Reference Materials 

Taranath, A. (2019). Beyond guilt: Mindful travel in an unequal world.  Between the Lines. Chapter 2: Luggage we take with us. 

Critical Reflection Applied to Service-Learning and Community Engagement

Clayton, P. & Ash, S. (2019). Developing and deepening community engagement partnerships for learning, inquiry, and change. https://static1.squarespace.com/static/51a00182e4b00ebfe3c66f62/t/5da7cdc7aede15626307e321/1571278279941/Critical+Reflection.pdf 

Taranath, A., (2014). T.I.P.S to study abroad. Simple letters for complex engagement. Flying Chickadee. (Introduction and Letters, pp. 1-103. 

Values and Ethics in Social Work: Global Perspectives

National Association of Social Workers (NASW). (2021). Code of ethics of the National Association of Social Workers.  National Association of Social Workers. https://www.socialworkers.org/About/Ethics/Code-of-Ethics/Code-of-Ethics-English   

International Federation of Social Workers & International Association of Schools of Social Work (IASSW). (2018). Global social work statement of ethical principles.  https://www.iassw-aiets.org/wp-content/uploads/2018/04/Global-Social-Work-Statement-of-Ethical-Principles-IASSW-27-April-2018-1.pdf

National College of Social Workers in Romania (Colegiului Naţional al Asistenţilor Sociali din România) (CNASR). (2004). Capital III: Ethical Principles (CAPITOLUL III Principii etice), p. 3. https://cnasr.ro/storage/app/media/uploads/12c6a09675620f589055800ba6ceceee/2016/09/Legea_nr.466_din_2004_privind_statutul_asistentului_social.pdf 
Summary in English is provided in Canvas

Practicum Learning Manuals

Rutgers University School of Social Work. (2022). Bachelor of Arts in Social Work – Practicum Learning Manual 2022-2023. https://socialwork.rutgers.edu/sites/default/files/2023-01/BASW_field_manual_2022.pdf 

Rutgers University School of Social Work. (2024). Master of  Social Work – Practicum Manual. https://issuu.com/rutgersssw/docs/msw_manual 
Please follow the syllabus and/or Canvas Readings and Resources in each module for more specific required readings and resources for each week (including textbook/media). Additional readings and resources will be added during the program. 

Diversity and Inclusion Statement 

RU SSW seeks to create an inclusive learning environment where diversity, individual
differences and identities (including but not ender-identity and expression,
class, sexuality, religion, ability, etc.) are respected and recognized as a source
of strength. Students and faculty are expected to respect differences and contribute to
learning environment that allows for a diversity of thought and worldviews. Please feel free to speak with me if you have any questions regarding this statement.

Reaching Out and Student Success and Well-Being

Graduate & Undergraduate School is challenging no matter what and this has been a particularly challenging time period for all of us. My goal is to support your success in the classroom despite these challenges. If you are struggling academically or if you have other concerns, please reach out to me and communicate your concerns. I am here to help you with course content, and I can refer you to other academic support and/or resources to support your well-being as necessary. Please remember that the Office of Student Affairs and your advisor are also here to help facilitate your success in our program as well. A variety of resources can be found on including supports around behavioral health & counseling, sexual violence and misconduct diversity and inclusion and bias reporting by campus at https://socialwork.rutgers.edu/current-students/office-student-affairs. 

Academic Resources
A. Library Research Assistance  
Julia Maxwell is the social work the social work librarian on the New Brunswick Campus  jam1148@libraries.rutgers.edu    p. 848-932-6124; Natalie Borisovets is at Newark, Dana Library natalieb@rutgers.edu973-353-5909; Katie Anderson is at Camden, Robeson Library: Katie.anderson@rutgers.edu  856-225-2830. They are all available to meet with students.
B. Writing Assistance 

Success in graduate school and within the larger profession of social work depends on strong writing skills. Several resources are available to help students strengthen their professional and academic writing skills. Writing assistance is available to all students as described below. 

Online tutoring is available.  
https://rlc.rutgers.edu/student-services/writing-tutoring 

C. Additional Online Resources:

APA Style 
All students are expected to adhere to the citation style of the Publication Manual of the
American Psychological Association, 7th edition (2020). https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/index.html 
Email Etiquette for Students
https://owl.purdue.edu/owl/general_writing/academic_writing/email_etiquette_for_students.html

Academic Integrity
As per Rutgers University Academic Integrity Policy, “Students are responsible for understanding the principles of academic integrity and abiding by them in all aspects of their work at the University. Students are also encouraged to help educate fellow students about academic integrity and to bring all alleged violations of academic integrity they encounter to the attention of the appropriate authorities.” All SSW students are expected to review and familiarize themselves with the RU Academic Integrity PolicyLinks to an external site. in its entirety.
As per Rutgers University Academic Integrity Policy, “The principles of academic integrity require that a student: make sure that all work submitted in a course, academic research, or other activity is the student’s own and created without the aid of impermissible technologies, materials, or collaborations; properly acknowledge and cite all use of the ideas, results, images, or words of others; properly acknowledge all contributors to a given piece of work; obtain all data or results by ethical means and report them accurately without suppressing any results inconsistent with the student’s interpretation or conclusions; treat all other students ethically, respecting their integrity and right to pursue their educational goals without interference. This principle requires that a student neither facilitate academic dishonesty by others nor obstruct their academic progress; uphold the ethical standards and professional code of conduct in the field for which the student is preparing.”
Note: whether or not the violation was intentional, it is still considered a violation under the policy.
 
Common violations, as articulated in Rutgers University Academic Integrity Policy: 
“Plagiarism: Plagiarism is the use of another person’s words, ideas, images, or results, no matter the form or media, without giving that person appropriate credit. To avoid plagiarism, a student must identify every direct quotation using quotation marks or appropriate indentation and cite both direct quotation and paraphrasing properly according to the accepted format for the particular discipline or as required by the instructor in a course. Some common examples of plagiarism are: Copying word for word (i.e. quoting directly) from an oral, printed, or electronic source without proper attribution: Paraphrasing without proper attribution, i.e., presenting in one’s own words another person’s written words or ideas as if they were one’s own, regardless of the nature of the assignment; Incorporating into one’s work graphs, drawings, photographs, diagrams, tables, spreadsheets, computer programs, or other non-textual material from other sources, regardless of format, without proper attribution.”
“Cheating: Cheating is the use or possession of inappropriate or prohibited materials, information, sources, or aids in any academic exercise. Cheating also includes submitting papers, research results or reports, analyses, and other textual or visual material and media as one’s own work when others prepared them. Some common examples are: Prohibited collaboration: receiving research, programming, data collection, or analytical assistance from others or working with another student on an assignment where such help is not permitted; Copying another student’s work or answers on a quiz or examination; Using or having access to books, notes, calculators, cell phones, technology, or other prohibited devices or materials during a quiz or examination; Submitting the same work or major portions thereof to satisfy the requirements of more than one course without permission from the instructors involved; Preprogramming a calculator or other device to contain answers, formulas, or other unauthorized information for use during a quiz or examination; Acquiring a copy of an examination from an unauthorized source before the examination; Having a substitute take an examination in one’s place; Submitting a purchased or downloaded term paper or other materials to satisfy a course requirement; Submitting as one’s own work a term paper or other assignment prepared, in whole or in part, by someone else.”
Use of artificial intelligence (AI), including but not limited to ChatGPT, is only permitted to help you brainstorm ideas and see examples unless otherwise directed by your instructor. All assignments submitted in your courses must be your own work as per the Rutgers Academic Integrity Policy. If you have any questions as to what is permitted, you are responsible for asking the instructor for the course.
 
Referral Process: When an instructor suspects a violation of academic integrity, they should complete the referral formLinks to an external site..
Once submitted, the School's Academic Integrity Facilitator (AIF) is notified. The appointed AIF in the School of Social Work is the Associate Dean of Academic Affairs. The AIF notifies the accused student of the allegation in writing or by electronic communication within 15 working days from the receipt of the referral form. Once the student has been notified of the allegation, the student may not drop the course or withdraw from the school until the adjudication process is complete.
Concurrently, you will receive an email after filling out the form with instructions on how to proceed with the student. Once the referral has been received, the AIF will maintain communication with you regarding the case. 

Disability Accommodation 

Rutgers University welcomes students with disabilities into all of the University's educational programs. In order to receive consideration for reasonable accommodations, a student with a disability must contact the appropriate disability services office at the campus where you are officially enrolled, participate in an intake interview, and provide documentation: https://ods.rutgers.edu/students/documentation-guidelines. If the documentation supports your request for reasonable accommodations, your campus’ disability services office will provide you with a Letter of Accommodations. Please share this letter with your instructors and discuss the accommodations with them as early in your courses as possible. To begin this process, please complete the Registration form on the ODS website.

Course Policies and Requirements:

This course utilizes a global community-engaged learning model, a form of experiential education which links academic study to real-world experiences in an international, community setting. It fosters the development of shared social work knowledge, values, and skills within the Romanian and European context.  It encourages civic responsibility and transformative learning through critical, reflective dialogue, and fosters an appreciation of larger and institutionalized social issues. Training, supervision and evaluation are provided by supervisors and social work educators within the community along with its faculty partners at Rutgers University and Babes-Bolyai University. The student will engage in practical learning through field placement visits and tasks, cultural excursions, community-engaged presentations, along with supervision by the community social workers and faculty supervisors & liaisons (where applicable). 

PRACTICUM LEARNING INSTRUCTOR AND STUDENT ROLES
 
The Practicum Learning and Task Supervisor(s) from Rutgers University, Babes-Bolyai University, and community organizations play an active part in the learning process. Students will learn about the agency, practices, values & ethics, and community through remote meetings, readings & research, and observations during field visits in-country.  
The student plays an active part in the learning process. Students are expected to do all assigned readings and engage in full participation as a member of the learning community. Participation involves being an active member of the group in planning, processing, and reflecting on learning experiences. This includes being present and alert, taking relevant notes, and asking questions during lectures, de-briefing and supervisory meetings; engaging in service-learning and relevant Practicum Learning assignments, being prepared with activities for service users (beneficiaries), participating in individual and group supervision, and engaging in cultural events and planned group excursions. 

Students are expected to: 
1. Participate in the RU SSW Office of Practicum Learning’s introductory and pre-departure meetings and Rutgers Global Study Abroad Health and Safety Orientation and Pre-departure sessions. All pre-departure meetings and sessions, along with re-entry sessions will contribute to your total field hours.
2. Obtain a score of 80 points or higher on the ethics post-test, found in the Canvas course shell. 
3. Complete a learning contract, attend all scheduled meetings and excursions, field hours and planning sessions, weekly individual and group supervision, and complete reflection assignments, weekly timesheets, and a field evaluation over the course of the program.
4. Adhere to the University’s Policy on Academic Integrity as well as the NASW Code of Ethics. 

VII. Grading 
This course is graded as Pass/Fail for Social Work MSW and BASW students. 
Grades: 
P=Pass 
F=Fail 

Students who have been determined by their field instructor and the Associate Director of the Practicum Learning office to have participated successfully in their field placements, completed written assignments and who demonstrated foundation social work practice competencies, may receive a Pass for the semester. 

Students who have been determined by their field instructor and the Associate Director of the Practicum Learning office NOT to have participated successfully in their field placements, completed written assignments and who demonstrated foundation social work practice competencies, may receive a Fail for the semester. 

Non-social work students will receive a letter grade which will be determined by the level of participation and completion of required assignments. 

Students are expected to attend all scheduled internship hours. Absences may occur due to unforeseen circumstances. The student must notify their field instructor in advance or as soon as possible about any absences. Missed field hours will be excused by the Field Instructor only for compelling reasons (e.g., illness, emergency, or other, to be determined by the field instructor); notification does not automatically indicate an excused absence. 

If there is an unforeseen emergency such as an illness or family emergency, the program director will do every effort to work with the student to make up hours missed either through remote work or after the student returns. 

Course Evaluation
A course evaluation will be distributed by the Center for Global Education

Assignments

Learning Contract

All students in the internship will complete a Learning Contract with the supervisor at the beginning of the internship. The Practicum Learning Contract will be started prior to departure and finalized within a few days of beginning the internship. The purpose of the Learning Contract is for the student and the field supervisor(s) to plan jointly for the assignments and learning to be accomplished during placement. The Learning Contract creates an understanding of expectations for both the student and the agency. It should be specific and measurable, including targeted dates for completion of tasks.  

The Learning Contract is used as the basis for the end of field evaluation. The Learning Contract provides a basis for accountability for both the agency and the student, guides the measurement of progress, and indicates the desired level of effort. The Learning Contract incorporates the CSWE’s core competencies of social work education. Through field activities, students operationalize the practice behaviors that demonstrate their level of competence.

Field Placements  

Babes Bolyai University (UBB) provides Practicum Learning for social work students (service-learning for non-social work students) with well-established, non-governmental organizations (non-profits) (NGO’s) within the city of Cluj-Napoca, Romania. These agencies are within walking distance or a cab or tram ride from the University Hotel.  UBB has an affiliation agreement with each of these agencies. Rutgers students have been volunteering at these agencies for several years and has an established relationship with each of them, as part of our UBB service-learning agreement.  These are the potential field placements through UBB (note that availability may vary):

	Potential Practicum Learning Opportunities – not an inclusive list; availability depends on the organizations’ ability to receive international placements: 
Fundatia Pentru Ingrijirea Varstnicului (Foundation for Elderly Care Day Center) – Clinical counseling and psychoeducational groups with art, music, drama, dance, crafts, yoga, etc.

Asociația Familia Regăsită (Afterschool Program for Children - Psychoeducational)

Asociatia Autism Transilvania (Clinical rehabilitation and education Program)

Romania Foundation for Children, Communities, and Families (FRCCF)-Afterschool Program for Children and Teens

Centre de Zi Sf. Maria (St Maria Day Center for Adults with Disabilities (Psychoeducational & recreational groups with art, music, dance, sports, crafts, yoga, etc.)

Serviciul de Ajutor Maltez in România (Maltese Social Services in Romania Kindergarten for Children with Special Needs)




Practicum Learning Hours

	Schedule/Dates
	# hours
	Comments

	Pre-departure orientation of Romania, scheduled program of services, and agencies
(to be determined):  Group pre-departure
April 29: Individual study and consultations regarding agency selection; student research and planning for field placements; drafting learning contract; submission to Dr. Davis for review; develop protocols for field portfolio;

	30 hours
	· The equivalent of 5 days (30 hours) will be used to prepare students for the in-country field work
· Group Orientation on Romania (relevant history of Romania, history and status of the development of social work,  overview of global social work, vulnerable populations in Romania and relevant policies and practices to address vulnerable groups)
· Overview of Practicum Learning in Cluj and potential agencies/populations
· Individual consultations with Dr. Davis over phone and SKYPE
· Process recordings completed

	In-country practicum learning
Wednesday May 21 – June 19, 2025

	224/277.5
	Service learning; cultural excursions; regular supervision – both individual and group;  local cultural events and daily living experiences.

	Re-entry and debriefing: 
Individual and group sessions; field evaluation and reflection assignments completed; finalize portfolio; submission and review of final policy analysis assignment. 
	30 
	Follow-up readings; Evaluations and reflection assignments will be completed, reviewed jointly, and submitted

	
	
	

	Estimated hours:
 
Generalists:  BASW/MSW
Hours: 7 days (immersion) X 8 hours per day X 4 weeks in-country = 224 hours.   In addition, two weeks of pre/post trip hours at about 30 hours per week = 284 hours
 
Advanced Year:
Hours:  7 days (immersion) X 10 hours per day X 4 weeks in country = 280.   In addition, two weeks of pre/post trip hours at about 30 hours per week =  total 337.5 
 



[bookmark: _Hlk129521256]Reflection Assignments

Reflection Assignments are completed on a weekly basis utilizing the form provided. These will serve as the basis for the student’s self-reflection and supervision. 

Purpose of Reflection Assignments
· Serves as the basic instrument in guiding learning and assisting students in  conceptualizing and organizing ongoing  experiences with the community, organizations and programs, service users, staff, and our learning community.
· Assists in clarifying the purpose of an interaction or experience and the student’s roles and responsibilities.
· Provides a basic tool for stimulating communication and self-awareness.
· Provides a base for both the student and supervisor(s) to identify the student’s strengths and areas for growth.
· Plays an important part in providing direction and a structural framework for the supervisory sessions.
· Enables the supervisor(s) to quickly assess the student's response to emotion, process, and content.
· Reflects the extent to which the student can integrate knowledge and theory gained from previous experiences, courses, and readings.
· Provides “data” for end-of-the program student evaluation.
· The writing of reflections is an acquired skill. It takes practice to produce a reflection that fits both the student’s needs and objectives for the learning experiences. 

Selection of the type of reflection and the interaction to be used for the reflection assignment: 
You are required to do 12 reflections using either the DEAL model or the T.I.P.S Letter, submitting 2 per week including 2 prior to departure and 2 after your return.  At least 4 of your reflections should utilize the DEAL model. 

[bookmark: _Hlk129521527]At least 6 of your reflections should focus on interactions at your placement such as individual or group sessions with clients; family or group meetings or trainings; professional contacts including interactions and discussions with organization staff, volunteer, or other service provider. 

Up to 6 (or half) of the reflections will focus on other experiences that are related to preparation, leaving, and returning home (talking with family, packing/unpacking, traveling to and from Romania, meeting the group and leaving the group, etc.) and experiences within the community, during individual & group excursions, doing an activity, eating out, shopping for food, getting lost, learning to ride the tram, taking a taxi, etc. 

Reflection Assignments for Practicum Learning: There must be a consistent flow of submissions to prevent recordings being submitted all at once toward the end of the program. Reflection assignment submissions will be reviewed by the field supervisor. 

12 Reflection Assignments per semester
Reflection Assignment Submission Schedule 
	Week 1
	Week 2
	Week 3
	Week 4
	Week 5
	Week 6

	2 reflection assignments due
	2 reflection assignments due
	2 reflection assignments due
	2 reflection assignments due
	2 reflection assignments due
	2 reflection assignments due



Instructional Use of Reflection Assignments
Field Instructors: Field Instructors will review the student’s reflection assignment(s) prior to supervisory conferences. Students and field supervisors will jointly establish an agenda for supervision and review of reflections. Field Instructors will make comments on each assignment, as they are useful for the student to review before and after conferences. 

Field Logs/Timesheets 
Field logs (including a timesheet) are kept in an excel file and is submitted at times determined by the primary supervisor. 

Supervision

Students will have weekly supervision in different formats:
Individual Supervision:  The director of the program will have individual supervision at least once a week while in-county; students will also have supervision by their agency supervisor during their program as is needed.
Group Supervision: Students will engage in group supervision with the director of the program at least once a week while in-county (4 times). 
The field office will be involved in both the pre-departure and post-program discussions.

Final Research Assignment and Presentations
You will select a topic of special interest and complete a final research project to be submitted in the form of a presentation (10-15 slides including Title Slide & References) (PPT, Canva, Prezi, video, or other relevant presentation program) (See attached instructions). 


Service Learning/Internship Portfolio
All students are encouraged to maintain a portfolio of field materials throughout field placement in order to reinforce learning and to chronicle and illustrate their field experiences. The portfolio may include the following, depending on the year and area of concentration: attendance logs, reflection assignments, audio or videotapes, activities and programs with clients, community outreach, grant application forms, brochures, research notes, and samples of meeting notes. The portfolio will be used to guide student reflection, supervision, and evaluation. 

Course Outline and Schedule

Itinerary is provided separately

[bookmark: _Hlk129521798]Resources about Romania: Country and Regional Reports and Data 

Central Intelligence Agency (CIA). (2025). CIA World Factbook: Romania.  https://www.cia.gov/the-world-factbook/countries/romania/

Amnesty International. (2024). Romania.  https://www.amnesty.org/en/location/europe-and-central-asia/romania/ 

Human Rights Watch. (2025). Romania  https://www.hrw.org/europe/central-asia/romania 

Freedom House. (2025). Freedom in the World 2025: Romania.  https://freedomhouse.org/country/romania 

Transparency International. (2024). Corruption by Country/Territory: Romania 2024.  https://www.transparency.org/en/countries/romania  

U. S. Department of State. (2024). Trafficking in persons report 2024 – Romania. 
https://www.state.gov/reports/2024-trafficking-in-persons-report/ 

Resources for Engagement, Assessment, and Intervention

AFS. (2023). Intercultural resources USA. https://www.afsusa.org/educators/classroom-resources/ 

Youth Work Ireland. (2015). Creativity, resilience, and global citizenship: Activity toolkit. https://codeofgoodpractice.com/wp-content/uploads/2019/05/Creativity-Resilience-and-Global-Citizenship-Activity-Toolkit.pdf 

The Ethics of Global Service-Learning and Liberatory Consciousness 

Augustine, S., Lopez, d., McNaron, H., Starke, E., & Van Gundy, V. (2017). SLCE partnering with social justice collectives to dismantle the status quo. Michigan Journal of Community Service Learning, 24, 170-174.

Bennett, C., Heckscher, Z., Collins, J., & Papi, T. (2018). Learning service: The essential guide to volunteering abroad. Dorset, England: Red Press. 
Introduction: Getting Started; Chapter 1. Embracing a Learning Mindset

Choo, J., Tan, Y. K., Ong, F., Tiong, S. S., Nair, S., Ong, J., & Chan, A. (2018). What works in service-learning? Michigan Journal of Community Service Learning, 25(2), 95-132.

Collopy, R. M. B., Tjaden-Glass, S., & McIntosh, N. A. (2019). Attending to conditions that facilitate intercultural competence: A reciprocal service-learning approach. Michigan Journal of Community Service Learning, 26(1), 19-38.

Clayton, P. & Ash, S. (2019). Developing and deepening community engagement partnerships for learning, inquiry, and change. https://static1.squarespace.com/static/51a00182e4b00ebfe3c66f62/t/5da7cdc7aede15626307e321/1571278279941/Critical+Reflection.pdf 

Rotabi, K. S., Roby, J. L., Bunkers, K. M. (2017). Altruistic exploitation: Orphan tourism and global social work. British Journal of Social Work, 47(3), 648-665. doi: 10.1093/bjsw/bcv147 

Santiago-Ortiz, A. (2019). From critical to decolonizing service-learning: Limits and possibilities of social justice-based approaches to community service-learning. Michigan Journal of Community Service Learning, Winter, 43-54.

Tapia, M. N. (2003). A service-learning proposal for universities. Buenos Aires: Centro Latinoamericano de Aprendizaje y Servicio Solidario (CLAYSS). 

UN Volunteers. (2022). 2022 State of the world’s volunteerism report: Building equal and inclusive societies. UN Volunteers. https://swvr2022.unv.org/ 

The Profession of Social Work in Romania

Rentea, G. C., Lazar, R., Munch, S., Mihai, Anca, Gaba, D., & Cionanel, A. (2025). Thrown into a pit’: Early-career social workers’ preparedness for practice. International Social Work, 68(1), 158-171. https://doi.org/10.1177/00208728241280658 

Iovu, M. B. & Barbuta, A. (2022). Research competencies of social work students during remote learning. Revista Românească pentru Educaţie Multidimensională1, 4(1), (Supplement 1), 203-222. https://doi.org/10.18662/rrem/14.1Sup1/546 

Lazar, F., Lightfoot, E., Iovu, M. B., & Degi, L.C. (2021). Back from the ashes of Communism: The rebirth of the social work profession in Romania. British Journal of Social Work, 51, 340–356. doi: 10.1093/bjsw/bcaa098 

Lazar, F., Mihai, A., Gaba, D., Ciocănel, A., Rentea, G., & Munch, S. (2019). Romanian social workers facing the challenges of neo-liberalism. European Journal of Social Work. 22(2), 326–337. https://doi.org/10.1080/13691457.2018.1540405

Crawford, K., Walker, J. & Granescu, M.  (2006). Perspectives on social care practice in Romania: Supporting the development of professional learning and practice.  British Journal of Social Work, 36, 485-498. 

Child Welfare and Protection

EuroChild. (2023). Country profile 2023: Children’s Rights in Romania. https://eurochild.org/resource/romania-2023-country-profile/

Dorian, M. (2021). The evolution of Romania’s orphanages: How NGO’s are fighting against a history of institutionalization. The Bite. https://thebite.aisb.ro/the-evolution-of-romanias-orphanages-how-ngos-are-fighting-against-history-institutionalization/

Davis, R. T. & Simmel, C.  (2014). Case management toolkit: A user’s guide for strengthening case management services for in child welfare.  Washington, DC., A Publication for the Europe and Eurasia Bureau, USAID/Washington under contract with Aguirre Division, JBS International Inc. https://www.socialserviceworkforce.org/resources/case-management-toolkit-users-guide-strengthening-case-management-services-child-welfare 

Rus, A. V., Parris, S., Cross,  D., Purvis, K., & Ghici, S.  (2011). Reforming the Romanian child welfare System:  1990 – 2010.  Revista de Rercetare [i interven]ie Social (Research Review of Social Interventions), 34, 56- 72. 

Children and Adults Living with Disabilities

National Authority for the Rights of Persons with Disabilities, Children and Adoptions, and the World Bank Group Romania. (2021).  Diagnosis of the situation of persons with disabilities in Romania. https://anpd.gov.ro/web/wp-content/uploads/2022/12/Diagnosis-of-the-situation-of-persons-with-disabilities-in-Romania-Summary.pdf


Walker, G. (2011).  Postcommunist deinstitutionalization of children with disabilities in Romania:  Human rights, adoption, and the ecology of disabilities in Romania.  Journal of Disability Policies, 22 (3), 150-159.

BUNGĂU, S., ŢIŢ, D.M., POPA, V., SABĂU, A., CIOCA, G. (2019). Practices and Attitudes regarding the Employment of People with Disabilities in Romania. Occupational Health and Safety Management, 20(170), 154-159. 

Vrăúmaú, E., Vrăúmaú, T. (2012). Transition from school to work at young people with disabilities. Procedia - Social and Behavioral Sciences, 33, 433 – 438. 

Dinu, A. (2014). Rights of Children with Disabilities in Post-Communist Romania.  Righting Wrongs: A Journal of Human Rights, 4(1), 101-115. 


Birau, F. R., Dănăcică, D.-E., & Spulbar, C. M. (2019). Social Exclusion and Labor Market Integration of People with Disabilities. A Case Study for Romania. Sustainability, 11(18), 5014.

Mental Illness and Disorders
 
Florescu, S., Ciutan, M., Popovici, G., Galaon, M., Ladea, M., Pethukova, M., Hoffnagle, A. (2009). The Romanian mental health study: Main aspects of lifetime prevalence and service use of DSM-IV disorders. Management in Health. A research project of the World Health Organization World Mental health Survey Initiativehttp://journal.managementinhealth.com/index.php/rms/article/viewFile/30/104 

Lee, E. J., Keyes, K., Bitfoi, A., Mihova, Z., Pez, O., Yoon, E., & Masfety, V. K. (2014). Mental health disparities between Roma and non-Roma children in Romania and Bulgaria. BMC Psychiatry, 14(297), 1-7.

Regional Health Development Center on Mental Health in South-eastern Europe. (2012, December). Working together in the area of mental health in South-eastern Europe: Health mind, healthy community. South-Eastern Europe Health Network Newsletter, 2, 1-38. http://seehn.org/web/wp-content/uploads/2015/03/Newsletter_No-4_RHDCMNH.pdf 

Education

UNICEF/Romania. (2010).  Every child must go to school. UNITE for Children – Quarterly Newsletter of UNICEF/Romania, 7, 1-24.  http://www.unicef.org/romania/RO_Media_NL_no7.pdf 

Child Labor and Human Trafficking

International Program on the Elimination of Child Labor [IPEC]. (2005). Child trafficking:  The people involved:  A synthesis of findings for Albania, Moldova, Romania and Ukraine.  Geneva, Switzerland:  International Labor Organization. http://combattrafficking.eu/sites/default/files/Child%20Trafficking%20-%20The%20People%20Involved_0.pdf 

Aging

Asandului, L. (2012).  Population ageing in Romania:  Facts and analysis. Conference Proceedings of The 6th International Days of Statistics and Economics, Prague, September 13-15, 2012. http://msed.vse.cz/files/2012/Asandului_2012.pdf 

Bodogai, S. L. & Cutler, S. J. (2014). Aging in Romania: Research and public policy. The Gerontologist, 54(2), 147-152. doi:10.1093/geront/gnt080

Craciun, C., Gellert, P., & Flick, U. (2015). Aging in precarious circumstances: Do positive views on aging make a difference? The Gerontologist, 1-6. doi: 10.1093/geront/gnv135

Moor, N. & Komter, A. (2011).  The impact of family structure and disruption on intergenerational  emotional exchange in Eastern Europe. European Journal on Ageing.  http://arno.uvt.nl/show.cgi?fid=121419 

Nancu, D. V., Guran-Nica, L., & Persu, M. (2010). Demographic ageing in Romania’s rural area. Journal of Studies and Research in Human Geography, 4(1), 33-42. 

Gender-Based Violence

Wimmer, J. S. & Harrington, P. A.  (2008).  Domestic violence services in Romania:  A longitudinal case study.  International Social Work, 51 (5), 623-633.

Maternal and Child Health

Haragus, M. (2011). Having a child at young age: Associated factors and adult outcomes.  Presentation at Babes-Boylai University, Social Work Program, June 2011.

World Health Organization.  (2004).  Abortion and contraception in Romania:  A strategic assessment of policy, programme, and research issues.  Geneva, Switzerland:  World Health Organization.

Caring for the Caregiver

Kuhlmann, E., Falkenbach, M., Klasa, K., Pavolini, E., & Ungureanu, M. I. (2020). Migrant carers in Europe in times of COVID-19: a call to action for European health workforce governance and a public health approach. European journal of public health, 30(Supplement_4), iv22-iv27.
Stillo, J. (2012). Who Cares for the Caregivers? Romanian Women’s Experiences with Tuberculosis. Anthropology Now, 4(1), 10-17.
Popescu, M., & Băltăreţu, A. (2012). Considerations regarding the role of human resources in Romanian educational process revealed by national education law. Procedia-Social and Behavioral Sciences, 46, 3993-3998.
Archip, B. C., Banatean-Dunea, I., Petrescu, D. C., & Petrescu-Mag, R. M. (2023). Determinants of Food Waste in Cluj-Napoca (Romania): A Community-Based System Dynamics Approach. International Journal of Environmental Research and Public Health, 20(3), 2140.
Iovu, M. B. (2021). Usage of human rights practice by Romanian social workers. International Social Work, 64(4), 481-495.


Roma

Case, S. & Lazar, C.  (2003). Discrimination against Roma in criminal justice and prison systems in Romania: Comparative perspective of countries of Eastern and Central Europe. http://www.penalreform.org/files/rep-2003-rroma-discrimination-en_0.pdf 

Open Society Institute.  (n. d.).  10 goals for improving access to education for Roma. EU Advocacy and Monitoring Program. http://www.romadecade.org/files/downloads/Education%20Resources/10_Goals_brochure.pdf 

Surdu, L. & Surdu, M. (2006).  Broadening the agenda:  The status of Romani women in Romania.  New York:  Open Society Institute. http://www.opensocietyfoundations.org/sites/default/files/broadening_agenda.pdf 

ILO TV & CNN.  (2006).  Street children in Romania.  
http://www.ilo.org/ipec/Informationresources/WCMS_IPEC_PUB_2879/lang--en/index.htm or 
	
	http://www.ilo.org/ipecinfo/product/download.do?type=document&id=2879


United Nations Human Rights Office of the High Commissioner. (2024, August 28). Roma: Holocaust anniversary draws painful memories and hope for more rights. https://www.ohchr.org/en/stories/2024/08/roma-holocaust-anniversary-draws-painful-memories-and-hope-more-rights?mc_cid=d3874eeb36&mc_eid=b81570513a 

Political Science and Public Administration

Patrascu, C. (2014). The politics of image and nation branding in post-Communist countries. Branding policies in Romania. Public Administration & Regional Studies, 1(13), 40-48. 
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https://www.unicefusa.org/stories/teaching-inclusivity-romanian-kindergarten
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